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(Source unknown) 

 

I dreamed I stood in a studio 

And watched two sculptors there. 

The clay they used was a child’s mind, 

They fashioned it with care. 

One was a teacher, 

The tools she used were books, music and art. 

One was a parent, 

With a guiding hand and a gentle, loving heart. 

Day after day the teacher toiled, 

With a touch that was strong and sure, 

While the parent laboured by her side, 

With a heart that was clear and pure. 

And when at last their task was done, 

They stood proud of what they had wrought, 

For things they had moulded into the child 

Could neither be sold nor bought. 

And each agreed they would have failed 

If they had worked alone, 

For behind the parent stood the school…. 

And behind the teacher, the home. 

 

 

 

 
 

  

Activity: 
Discuss this poem with the parents and determine their attitude towards their role in 
developing the child and their understanding of the school’s role. 
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‘Educating the mind without educating the heart, is no education at all.’   -   Aristotle 
 

Emotional intelligence is something that was made popular by Daniel Goleman (1995 & 2007) in 

the early 2000s and has spread from the corporate domain into that of education, largely as a result 

of teachers wanting to address the challenges of discipline in teaching contexts.  Personal 

experience of using EQ in my own preschool classroom was extremely positive and motivated me 

to train other teachers and parents so that they could reap the benefits.  Some academic research in 

the field when doing my Masters, confirmed its efficacy. 

 

The purpose of this manual is to provide parents with alternative approaches to their parenting and 

to shift their general attitude to understand the essential role they play. 

 

The Centre for Social Development has been at the forefront of education in the Early Childhood 

Development sector for 35 years.  Because of our links to Rhodes University, we have additionally 

been in a position to conduct research and to work with incumbent teachers both at the NQF and 

degree levels.  This has meant that we have been exposed to many of the challenges that our 

teachers face when working in classrooms with high numbers, limited space and learners with 

difficulties.  It is with this in mind that the CSD applied for funding to develop a series of workshop 

materials that could empower teachers and improve learning.  In addition, through our Parent 

Programme, it became evident that parents needed to be informed on how to support their children 

on the home front, work with educators in the schools and provide their children with skills for 

holistic development.  A section on EQ that formed part of our Parent Programme manuals was 

extremely well received and we were requested to expand on this type of knowledge.  This manual 

serves that purpose.  We are grateful to Anglo American Chairman’s Fund for seeing the value in 

this type of capacity building and for providing the funding for this programme. 

 

The workshops (two sets of five, one for teachers and one for parents) will be piloted in the 

townships of Grahamstown and in collaboration with another NPO, namely the Lebone Centre.  

Arising from the pilot, materials will be tweaked and then placed on our respective websites as 

open-source documents.  The nature of ‘open-source’ documents is that they are available to 

whoever wishes to use them and they can be adapted to meet the needs of different contexts.  It is 

hoped that in this way, parents will become empowered to be the best possible parents, and in so 

doing, provide their children with valuable life skills. 

 

Giulietta Harrison 

Director of CSD & President of SARAECE 

 

        

Introduction 
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An overview of EQ and 
its importance for parenting 

 

 

 

 
 
  

Workshop 1: 
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What is Emotional Intelligence? 

 

From the moment of birth, our lives are shaped by our relationships with family, friends and the 

wider community.  Learning to care for and respect one another is essential.  The term ‘emotional 

intelligence’ was originally coined by Daniel Goleman and refers to the ability to identify, assess 

and control the emotions of oneself, of others and of groups.  All parents want their child to be 

happy and successful in life, but do not always know how to achieve this.  Children have to 

understand their own needs and wants, together with the needs and wants of those around them in 

order to make progress in the challenging world around them.  Parents have a responsibility to 

model appropriate behaviour to their child and to help their child to develop the skills needed to 

be emotionally intelligent. 

 

Emotionally intelligent parenting:  developing self-awareness 

 

Some kids are more instinctively in tune with their EQ and will be ready to deal with new or 

different situations and people more easily.  Others have a lower EQ from the start and need us to 

teach them in a more focused way.  Regardless, all children need to have their EQ nurtured and 

be supported through the minefield of emotional experiences as they grow.  With care and 

guidance,  parents can promote emotional intelligence in their child.  Raising emotionally 

intelligent children starts with being an emotionally intelligent parent.  An emotionally intelligent 

parent recognizes and manages her own feelings; handles her emotions in an appropriate 

manner to provide a positive role model, and seeks professional advice when she is unable to 

deal with her child’s problems. 

 

 
 

Emotionally intelligent parents must understand their own emotions before they can deal with 

their child’s.  By recognising what they are feeling, the parents can regulate their own behaviour.  

For example, if the parents have had an argument, they may be in a bad mood and choose to take 

this out on their child.  They may not realise that this is what they are doing, if they do not have 

sufficient self-awareness.  If, however, they recognise that they are upset from their altercation, 

they will pause and respond to their child positively. 

 

Developing self-awareness takes time and, like any new skill, it must be practised.  It starts by 

pausing and ‘noticing’ how you are feeling in any given moment.  When you wake in the 

morning, take a few seconds to keep your eyes closed and notice how you are feeling.  Are you 

looking forward to the day or are you dreading it?  Try to answer this question before starting the 

day.  Remember that if you are experiencing negative emotions, it is better to tell your family that 

Activity: 
The facilitator should ask all parents to close their eyes and notice how they are feeling.  
Are their minds racing?  Are their eyes burning?  Are they stressing about anything?  Are 
they happy?  Ask the group to then share how they are feeling.  Repeat this activity at the 
end of the workshop. 
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you are feeling down than to try and hide it.  Children need to appreciate that parents have 

feelings too!  It is important, however, to not have a complete ‘pity party’, but to model to your 

children that, despite how you are feeling, you are doing your best to cope. 

 

Finding moments throughout the day to ‘notice’ how you are feeling will build the skill and your 

capacity to be self-aware.  These moments of noticing can take place when you are sitting in 

traffic, on a bus, train or taxi.  They can be a moment before stepping into a meeting or after a 

conversation with a friend or colleague. 

 

While is it essential to be a self-aware parent, it is equally important to develop self-awareness in 

your child.  Encourage your child to tell you how he is feeling and why.  Ask him in the morning, 

at breakfast, when you fetch him from school, and at the supper table.  If there has been an 

altercation between you and your child, make a point of reflecting on what happened and, when 

things are calmer, take the time to discuss how you both felt and why. 

 

The need to develop self-awareness is an important part of developing self-discipline because, by 

understanding how you are feeling, you will pause before you react.  This generally leads to 

better and more appropriate responses, and a careful choice of words.  Instead of having a temper 

tantrum or saying something hurtful, the parent and child can calmly deal with the situation. 

 

TIPS to achieve emotionally intelligent parenting: 

 All children will experience both negative and positive emotions and as parents we need 

to accept this. 

 Make the distinction between behaviour and emotion, that is, all emotions are acceptable, 

but some behaviours are unacceptable. 

 Teach your child the way to appropriately express negative emotions. For example, if you 

feel very cross, to go to your room to calm down before saying something ugly. 

 Explain that not everybody reacts to the same situation in the same way, but that we can 

learn from one another. 

 Take the time to listen to your child and empathize with her if she has had a tough or 

difficult day. 

 Help your child to come up with solutions when she has a problem. 

 Learn to trust your child. 

 Set age-appropriate limits and boundaries. 

 Be consistent. 

 Help your child to form positive relations with his peers. 

 Try to remember that as your child develops, the way in which he may manage his 

emotions will change and with each phase he may need support. 

 Knowing what to expect at each stage of development will help to guide you through the 

various stages of emotional development. 

 



 

Centre for Social Development project, funded by AACF 

 

7 Emotional Intelligence for Parents 

 
 

It starts at babyhood! 

 

EQ begins when you first hold your child and it begins to cry, letting you know that it has needs.  If 

you as a parent do not respond to those cries, the baby will not learn trust or have a sense of 

security.  If you are an anxious parent, you will pass this onto your child.  Try to stay calm and 

soothe your child.  If you have a problem or something that is causing anxiety, get help so that you 

can resolve the problem as quickly as possible.  This might mean talking to someone at the clinic, a 

close friend or family member, or even getting professional help from someone at social services. 

 

The next step is to teach your baby to soothe herself.  From this she gains the insight of her 

physical and emotional needs as something manageable that can be tolerated.  Research has shown 

that, in fact, the baby’s nervous system actually begins to lay the groundwork of self-calming later 

in life which means that babies’ brains and nervous systems develop appropriately when they are 

soothed and comforted.  If an infant’s needs are not met, the nervous system does not lay down the 

important pathways that will later allow them to soothe themselves and become confident 

independent children.  Helping a child to self soothe means actively comforting them with physical 

contact, speaking to them in calm tones, providing a swaddled blanket and possibly a dummy.  

Changing a nappy and attending to their need to be fed, reassures them that they will not be left in 

distress. 

 

As the child develops into a toddler, the world is an exciting but scary place which they want to 

explore, but often do so in a risky way.  It is important that the parent get the balance right between 

allowing exploration and ensuring safety.  Emotionally, the toddler can experience intense 

emotions, but is not yet capable of understanding other people’s feelings.  For this reason, it is 

important that the parent empathise with the child, but also show the correct behaviour in a given 

situation.  It does not help to smack and scream at the child as this is simply reinforcing negative 

behaviour.  Do not try to shame the child when he expresses his feelings; for example, ‘Big boys 

don’t cry when they just have a little scratch’.  If you do the latter, you are teaching your child to 

suppress emotions.  Rather allow them time to process what they are feeling and show empathy.  

Repressed feelings do not simply ‘go away’, but look for a way to be expressed.  The difficulty 

here is that they are no longer consciously controlled and this can result in bullying, nervous 

stammers or tantrums. 

 

By actively listening to your child, you can diffuse intense emotions because the child feels 

validated and therefore less anxious to display her emotions inappropriately. 

 

  

Activity: 
Discuss as a group what to expect from babyhood to the present age group of the children of 
the parents present at the workshop.  Ask the parents to tell you what ages their children are 
and write this up.  Then discuss what should be expected at the listed ages and ask parents to 
share times that they got it right, or not. 
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Developing self-discipline 

 

As mentioned earlier, self-discipline is key to emotional intelligence.  Without self-discipline it is 

inevitable that the child will experience conflict at school and home and not realise their potential.  

This will make the child feel negative about life, struggle to function in society and develop poor 

self-worth. No parent would want this for their child.  Self-discipline starts on the home front with 

the parent adopting certain strategies.  It is about raising the bar with regards to what the parent 

expects from the child.  In other words having expectations of your child and then helping them to 

achieve them.  A word of caution here, do not raise the bar so high that the child cannot achieve the 

goal, have unrealistic goals or put excessive pressure on the child.  The goals must be age 

appropriate.  For example you would not expect a two year old to be able to write their name and 

read.  More on this will follow in later workshops. 

 

Working as part of society 

 

Children are part of a community and grow up in a society that will inevitably make demands of 

them.  Children have to work as part of that society otherwise they will be deemed outcasts.  The 

parent models for the child the niceties (manners) that help the child to fit into society.  One of the 

main areas this affects is in teaching your child manners.  A child who has good manners and 

demonstrates respect for others will always be well received.  A child with bad manners is 

automatically seen as a bad reflection of the parent and leads to a very unhappy child who is 

constantly getting into trouble.  Children are not born with good manners.  This is something that 

has to be consciously taught with the parent being consistent about what is required.  For example, 

as soon as children are able to talk, they should be required to greet with a hello and goodbye.  For 

very young children, this can be a simple wave or blowing of a kiss, but for older children, the 

parent might need to give the actual phrase that should be used.  For example, ‘Goodbye and thank 

you for the visit’.  It is important that parents consistently require their children to be well 

mannered, thereby reinforcing this type of behaviour.  Other areas where manners count include the 

following: 

 Requiring your child to pack away their toys 

 Clearing the table and taking dirty dishes to the kitchen 

 Respecting both their own and other people’s property, for example, not breaking toys 

 Being punctual for appointments 

 Notifying someone if you are not able to make an appointment 

 Writing a thank you letter for a present received. 

 

All of these approaches will help your child to think about how his behaviour impacts those around 

him.  It will additionally help him to develop empathy for others.  For example, by clearing the 

table, the child is acknowledging that this is not simply the job of a tired parent at the end of the 

day, but that everyone in the family must help to make family life run smoothly. 
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Appropriate decision making 

 

Part of being emotionally intelligent involves making the right decision at the right time.  Many 

children get into trouble because they do not have an understanding of what a good choice should 

be.  They will only be able to do this if they are given opportunities to practise their decision-

making skills.  This means giving them choices and discussing those choices.  All too often parents 

make decisions for the child and so the child does not develop confidence in her own ability to 

make a good choice.  This starts with simple things like what to wear.  If you have a pre-schooler, 

put out two sets of clothing in the morning and let your child choose between them.  In this way she 

feels empowered and considers her options.  This helps her to develop the capacity to problem 

solve and to think something through before making a decision.  If a problem arises, make a point 

of asking your child how she might solve the problem.  In this way you not only help her to 

develop problem-solving skills, but you let her know that her opinion counts. 

 

Achieving potential 

 

Every child is born with masses of potential that is evident despite whatever circumstances she may 

be born into.  Parenting and schooling are the key areas that assist the child to realise her potential.  

All too often we see the present generation of children under achieving.  Studies have shown that 

this is the result of a combination of poor parenting and inadequate schooling.  Not surprising is the 

fact that good parenting can help a child to overcome poor schooling, but the reverse is very rarely 

true.  For example, a child from an impoverished background who has been given strong coping 

skills will find solutions to her problems, even under difficult circumstances such as no electricity 

(using candles/studying earlier in the day) or no teacher (using a textbook to teach herself).  

Children who have been raised by effective parents do not see themselves as victims, but rather rise 

to the challenges that life throws at them. 

 

The parent, therefore, is key in helping the child to achieve his potential.  This is more likely to 

happen if the parent is consistent in setting boundaries and has clearly defined boundaries.  The 

boundaries must also be reasonable and age appropriate.  If the child considers the boundaries to be 

unreasonable, he will not accept them and parents will have a fight on their hands.  For example, 

never force feed your child if he does not want to finish his supper.  This will simply create a 

situation where the child hates food and meal times and every mealtime will become a battle 

ground.  Rather look at why a child does not want to eat.  There is likely to be a good reason, such 

as he is unwell, or texturally sensitive, or has eaten other foods prior to meal time. 
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A case study:  Against All Odds 
 

The Western Cape Education Department (WCED) recognised matriculants who achieved excellent academic 

results in the face of tremendous hardship. 

 

Among these were Sisipho Angel Khubukeli, 18, from Pionier School for the Visually Impaired in Worcester, who 

achieved two As, two Bs and two Cs, despite being visually impaired. 

 

Her diligence and perseverance paid off as she was accepted to study a BA degree in language and 

communications at the University of Stellenbosch. 

 

“It’s all about hard work. I like spending time with my 

friends and reading, but I sacrificed my friend-time and 

some of my hobbies.” 

 

Another learner, Masolino Willemse from Scottsdene 

Secondary School in Kraaifontein (pictured with his mother 

Joan and former principal Karel Cupido), overcame extreme 

hardship. Although the death of a close friend as a result of 

gangsterism and crime within his community nearly 

derailed him, he was determined to do well. 

 

“There were many challenges in my community. I decided 

that I would be an example for the youth in my community and all children as they need someone to look up 

to.” 

 

On 26 January this year, Willemse will start his information technology studies at Prestige Academy in Bellville. 

 

 
 

Persevering 
 

For children to achieve in their lives they need to be able to confront challenges and come out the 

other side with a positive outcome.  This means learning to be resilient and persevering.  Parents 

can model this in their own behaviour.  For example, if a parent is struggling to earn a living, 

he/she may have to study further.  This can be a time-consuming exercise and requires dedication; 

however, if your child sees you doing this and it resulting in an improved lifestyle, he will not only 

respect you for your efforts, but learn about perseverance.  If a child is struggling at school, take the 

time to find out where the problem lies and assist your child to practise something that is not 

coming easily.  This encourages them to not only problem solve but to persevere, that is, not to give 

up when they encounter a problem. 

  

Activity: 
Discuss in groups what the parents of the learners in the case study did to help their children to 
overcome adversity.  Share your ideas with the group. 
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Notes: 

__________________________________________________________________________
__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________  

Outcomes of this workshop: 

 At the end of this workshop, the parent should be able to understand why EQ is 

important to her child’s development. 

 The parent should appreciate that he plays an important role in developing EQ in 

his child. 

 The parent should begin to see how she can support the development of EQ in her 

child. 



 

Centre for Social Development project, funded by AACF 

 

12 Emotional Intelligence for Parents 

 

 
 

 

 

EQ in the home 
 

 

 

 
 

  

Workshop 2: 
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Introduction 

 

Before we go any further, let us start with a clear understanding of who we are dealing with.  

Below is a list of characteristics of the average 4-5 year old.  See if you recognise any of these in 

your child. 

 

 
 

Positive communication 

 

As parents we only want the best for our children and this can make us anxious or inclined to be 

overly critical of what our children do.  It can also result in our constantly saying ‘no’ to everything 

a young child wants to do.  Instead of constantly saying ‘no’, consider using a ‘do’ statement.  For 

example do not say to your child ‘No you can’t go outside to play’, rather say, ‘You can go outside 

to play when you have packed your toys away’.  In this way children learn that they need to delay 

gratification and that the parent will not always say no to everything they ask for. 

 

Children are programmed to explore the world around them and in so doing they learn.  It is our 

role as parents to allow for appropriate levels of exploration, balanced with keeping them safe.  If 

we are overly protective our children never learn to take risks, realise their self-worth or build self-

confidence.  If we are not sufficiently protective, our children will take too many risks and come to 

harm.  So, as is the case in so much of life, a balance between the two is best. 

 

Positive communication is key to success in building a child who values herself and those around 

her.  If the parents are confident about leaving their child at school or with a care giver, then the 

child will pick up that it is okay to be left with someone other than her parents.  Needless to say, it 

Characteristics of a 4-5 year old child 

 Conforming; lives in the real world and likes to remind others of the truth and reality. 

 Independent, friendly, enthusiastic, determined, obedient, talkative, occasionally stubborn 
and proud. 

 A lover of movement and noise, and enjoys games. 

 Becoming increasingly aware of his/her identity and will embarrass easily, especially when 
she/he makes mistakes. 

 At an age of conformity, and very critical of children who don’t conform. 

 Very aware of right and wrong. 

 Beginning to develop a sense of gender. 

 Eager to win the approval of his/her peers. 

 Able to play games with rules and understands that rules cannot be changed. 

 Able to talk about his/her feelings and thoughts - will show great affection toward adults 
and want to please them. 

 Considers his/her teacher to be the most knowledgeable person in the world next to 
Mommy and Daddy! 

 
Adapted from Leigh Hardy Macrat publishing 2005 
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is the parents’ duty to make sure that they are leaving their child with someone trustworthy.  If the 

parents praise the child while she is ‘reading’ a book or drawing a picture, the child will get the 

message that this is a good thing to do.  Being critical of your child whenever she gets something 

wrong will simply make her rebel or shrink.  Neither is something you would want her to feel. 

 

A common battle that many parents have with their children is around eating and mealtimes.  This 

can be particularly frustrating, on two levels.  The first is parents’ fear that the child will not get 

enough food and will possibly become ill, and the second is the wastage of food.  The latter is 

concerning in homes where food is scarce and parents do not have a varied diet in the first place.  

Children are frequently tactile sensitive and this, coupled with the novelty of a new food, can lead 

to their resistance to eating.  If children are over-tired, they will also be resistant to complying, 

which means it is essential to have meals at regular hours. 

 

If a child is tactile sensitive, she may not like the sensation of a particular food and it might even 

make her gag.  This type of sensation will then lead her to associate a food with a negative 

sensation.  The solution is not to engage in a battle with your child because there will be no winners 

in that battle.  It is better to involve the child in making the food, make encouraging noises when 

she does eat something and, as much as possible, have a couple of suitable foods available to eat.  

This does not mean making an entirely separate meal for your child; this will not encourage her to 

eat what is in front of her and is a lot of extra work for a tired parent at the end of a working day.  

The parent should rather take components of the meal that is already prepared and let the child 

choose from those to ‘design’ her meal.  Dish small portions and, if possible, let the child dish her 

own portion into her own bowl.  Praise her for being helpful, but do not reward with sweets once 

she has finished her meal.  This will get her into the wrong habits later in life when she will want to 

reward herself with food and comfort eat. 

 

As much as possible, sit together as a family to eat as this will provide valuable family bonding 

time and afford the opportunity to model appropriate behaviour around food.  If children see 

parents enjoying their food, they will want to do the same.  At the end of the day, a hungry child 

will eat almost anything, so the parent should not worry.  Once the meal is over, encourage the 

children to help clear the table and wash up.  Again, praise them for being helpful.  

 

A big part of positive communication is praise.  We do not suggest that you praise your children 

unnecessarily and for ridiculous things, but rather encourage them when they get things right.  

Make the positive the focus of your attention rather than the negative which highlights everything 

they cannot do.  Young children are still learning and as such are bound to make mistakes.  

Depending on the personality of your child, some children seem to make more mistakes than 

others, but it is those very children that desperately need praise to avoid their developing poor self-

esteem. This will be discussed further in this workshop. 

 

The importance of the daily routine 

 

We have already stated how important it is to have a regular mealtime because children will be 
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disinclined to eat when they are overtired.  Routine plays a vital role throughout your child’s life as 

it is what helps him to develop self-regulation.  A daily routine shows your child what is expected 

of him at particular times of the day, assists him to get through those expectations and affords him a 

sense of security.  By having a regular time to get up in the morning the child is able to be ready for 

school without the anxiety of being late and getting into trouble with his teacher or parent.  The 

school day is driven by a routine that the child has to become familiar with and he will be better 

able to do so if he is used to and has a routine at home.  Knowing that he must do his homework 

when he gets home from school, ensures that the child will cover his studies on a daily basis and be 

prepared for tests and other assignments. As children spend at least 12 years of their lives in school, 

it is essential that they get into the habit of doing their homework regularly. 

 

Having a regular bedtime will mean that they get enough sleep and that their bodies become used to 

a particular sleep pattern.  This means that your child will be able to function at school and 

concentrate.  Many a child who has been dubbed ADD is, in fact, over tired and if they got enough 

sleep they would not display the symptoms of ADD.  A daily routine gives children a sense of 

security and independence.  By being able to anticipate what will happen next, they feel more in 

control of the day and better able to cope.  This is particularly important for younger children who 

have not yet developed a sense of time and who frequently suffer from separation anxiety because 

they do not understand why they are being left somewhere.  If, however, they know that mommy 

fetches them after, for example, “story time”, then they just have to wait for story time and then 

they will be assured of seeing their mom. 

 

 
 

A daily routine should include the following: 

 Time to get up 

 Meal times 

 Homework times 

 Time for entertainment and play 

 Time for chores 

 Time for hygiene activities, for example, bathing, brushing teeth, brushing hair, etc. 

 Story time 

 Bed time. 

 

The daily routine should be displayed somewhere visible where the child can see it and know what 

comes next.  If it is a very young child, cut out pictures from magazines to help him know what the 

words mean; for example, toothpaste next to the words ‘brushing teeth’ or a bar of soap for ‘bath 

time’.  Run through the routine with your child and make sure he understands.  Be prepared for him 

to make mistakes, but then gently prompt him as to what will come next.  When he gets it right, be 

Activity: 
Draw up a daily routine for your child and then share and discuss them.  Use a large piece of 
A3 paper to create each routine.  When discussing the routine, share ideas that have worked 
for you.  Take the programme home and try it out for at least a week.  Feedback in your next 
workshop how this has worked, or not worked, in your family. 
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sure to praise him for his co-operation. This will spur him on to want to keep getting it right. 

 

Not all children are good with time and can be inclined to day dream.  This can be very frustrating 

when you are trying to stick to a daily routine or are in a hurry to get something done.  It does not 

help, however, to get angry or threatening as this will simply make the child uncooperative and 

waste time having an argument.  Rather use something like an egg timer which shows time in five 

minute intervals.  You can set the egg timer and let the child know that when it rings she has to 

have completed a particular task.  This will help her develop a sense of urgency and time.  She can 

even set the timer herself and that way feel more in control of the situation.  Wherever possible, 

make a game of something so that she does not even realise she is being rushed to complete 

something.  I recall that, as a child, my own mother played the song ‘The wheels of the bus go 

round and round’ which we were allowed to dance to, but when the last verse had played we had to 

be in bed.  We loved this game as it meant we were all dancing together and being silly, but we also 

knew that we would only get to play if we co-operated at the end and went to bed. 

 

The daily routine is the ideal way to link reward to activities.  You can have a reward chart that will 

validate whenever your child remembers to do what is expected of her in the daily routine.  At the 

end of the week, she can receive an cumulative reward for behaving appropriately.  It must be 

emphasized, however, that the reward does not need to be something you have bought.  On the 

contrary, you do not want your child to believe that every weekend is Christmas and this would be 

very costly.  Rewards can be in the form of quality time with Mom and Dad, for example, a baking 

activity, outing to the beach, walk in the park, extra story at story time, having a friend to visit, etc., 

etc.  Negotiate what some of the rewards can be by discussing them with your child and draw up a 

‘wish list’ together.  You can have some big rewards on the wish list, but reserve those for 

achievement of really difficult tasks. 

 

Stimulating your child 

 

Children learn through stimulation, some of which they get from the school environment, but much 

should happen in the home.  If children are not stimulated, they do not realise their potential and are 

unlikely to be well-rounded individuals.  Parents can play an essential role in stimulating their 

children by working with them from the very beginning.  One of the primary tools we have at our 

disposal as parents is that of language.  Children are programmed to respond to the sound of a 

human voice.  Talking to your children will develop their language, strengthen the bonds between 

you and make them feel loved.  Explaining to your children what you are doing and why, as you 

are doing it, will keep their attention.  This is particularly important as very young children are 

curious about the world around them and trying to make sense of it all.  Do not discourage 

questioning as it is only through asking questions that the children can decode what they are 

experiencing.  Singing to your child is very stimulating as it provides another level of sound and 

language.  Children will try to imitate you and in so doing develop their language and listening 

skills. 

 

Providing your children with objects to explore will help them to develop their tactile senses, 



 

Centre for Social Development project, funded by AACF 

 

17 Emotional Intelligence for Parents 

knowledge of shape, size and weight.  Clean out any packaging from food stuffs and give your 

young child a box of objects to explore.  You can fill some with rice/beans/sand and make a shaker 

that makes different sounds.  Make story books using scrap materials and magazines.  Tell your 

child stories and use different voices for the different characters.  Encourage your child to 

participate in story telling by beating a homemade drum or shaking a homemade shaker or singing 

a song.  This will further develop their listening skills as they anticipate the part of the story where 

they must respond.  Making use of a local library to collect additional books and swopping books 

with a neighbour are ways of maximising the reading resources available to you. 

 

When you take your children on an outing, be sure to point out interesting things that you see and 

ask them questions about what they see.  This way they will be stimulated to respond to the world 

around them. 

 

 
 

Stimulating your child is an ongoing process and adjustments must be made according to the age of 

your child.  Do not think that you can stop providing stimulating opportunities when your child 

starts school.  This is something that you should continue to do for as long as possible, even with 

teenagers. 

 

What responsibilities should your child own? 

 

Encourage independence.  Do not do for your children what you know they can do for themselves. 

As parents we are frequently tempted to simply do a task for our children because it is quicker and 

easier.  This is a big mistake because in doing so, we take away from children the opportunity to 

discover what they are capable of, build their confidence and learn a new skill.  Obviously it does 

take longer initially, but the payoff later on is well worth the time invested. 

 

One activity that is particularly fun and useful is teaching your children to cook.  This includes 

involving them in the making of meals.  It starts with simple tasks such as washing the potatoes or 

spinach and progresses to peeling vegetables and grating them.  Always make your child aware of 

the safety issues attached to cooking, but do not make them so fearful that they will not be prepared 

to try to cook.  Stand next to them when they are stirring a pot or frying something.  Continue to 

offer this support until such time as they are clearly old enough and skilled enough to manage 

without you. Make sure that as much as they are involved in the fun part of cooking, they are also 

involved in the cleaning up stages. 

 

It is important to instil a sense of pride in ones possessions and spaces.  This is achieved by making 

sure that you have rules around keeping bedrooms tidy.  Make beds, pick up clothes, put shoes 

away neatly and pack toys in a container.  The underlying message should be that ‘If you make the 

Activity: 
Working in groups, plan an outing for your children or grandchildren.  Work together to make 
the outing exciting, affordable and possible.  Share your outing ideas with the rest of the 
group.  Be sure to set a date for the outing to ensure that it takes place. 
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mess, you clean it up.’  It is much easier to do these things if you note the following: 

 Start from an early age. 

 Be consistent. 

 Have specific places where things should be put away. 

 Initially make it into a game when packing up: sing a song or have a competition as to who 

can put something away best or quickest. 

 Give a 5-minute warning before packing-away time happens.  This prepares young children 

and they are less likely to be disappointed when you call them to tidy up. 

 Initially do the task together and, with very young children, hand the toy to the child to put 

into the relevant box. 

 Be sure to build this into your daily routine. 

 If your child has a friend over to play, make sure that the friend is also part of the packing 

up process.  In this way your children will learn to offer to pack up when they go visiting 

with a friend. 

 Remember to praise your child for a job well done. 

 

While it is essential that your child be involved in the running of the home and learn these skills, 

this should not be the only thing they ever do.  If the latter is the case, they will become resentful 

and feel that they are being used.  Everyone in the family needs to have his or her designated chores 

and participate.  This will result in a democratic approach and children will learn that they play a 

part in making a happy home life.  Avoid the temptation to get threatening or argumentative about 

chores.  Make sure that children know there is an expectation of them to help, but make the chores 

realistic for their age group and praise them for making an effort.  If your child does a particular 

chore without being asked to do so, be sure to give high praise as this shows that he is thinking 

about others.  This is an important step in emotional maturation and should definitely be 

acknowledged.  This way children will continue to show more of the appropriate behaviour. 

 

 
 

Tips to encourage your child’s self-esteem: 

 Remember that each child is a unique individual.  Don’t compare one sibling to another. 

 Accept your child’s feelings  and show plenty of affection and lots of encouragement. 

 Be firm, but don’t be rigid or uncompromising. 

 Do not use negative labels for your child.  Separate the behaviour, which may be unpleasant 

or unacceptable, from the child’s character, and your feelings for him/her.  Calling a child 

stupid, lazy or clumsy, will end up reinforcing that behaviour. 

 In the same way, do not attach your child’s personal worth to his/her performance.  This 

may lead him to feel that he is only loved when achieving or performing in an outstanding 

Activity: 
Keeping in mind the age of your child/children, draw up a list of chores you think they can do 
in the average school/working week.  Share the list with your facilitator and discuss how 
appropriate this list is.  Where necessary, make adjustments to the list.  Be prepared to try out 
your list in the week ahead.  Note how well it works for you and your family. 
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way. 

 Do not have unrealistic expectations for your child, which places pressure on him to 

perform.  Inevitably, parents with unrealistic expectations will be disappointed. 

 Be a good role model and always practice what you preach.  Allow for mistakes and admit 

to your child that adults also make mistakes. 

 Offer choices to your child. 

 Be loving and consistent. 

 Do not complete a task for your child before he has had a chance to finish it.  Give him 

ample opportunity to do the best he can. 

 As far as possible, try to do things with your child, and not just for your child. 

 

 
 

  

Activity: 
Unpack the tips in the list above and discuss them individually to ensure that the parents 
understand them.  Give examples and encourage the parents to share examples. 
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Outcomes of this workshop: 

 At the end of this workshop parents should be able to understand what is meant 

by positive communication with their children. 

 Parents should be able to understand how to stimulate their children to realise 

their potential. 

 The parent should appreciate the importance of a daily routine. 

 Parents should be able to set age-appropriate responsibilities for their child in 

their home. 
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Introduction 

 

Much recent research has shown that, perhaps more important than IQ, is the EQ of a child, and 

that children may be very intelligent, but if they do not have the emotional maturity to realise their 

potential, it will be wasted.  As parents you have a key role to play in setting your child up to be 

emotionally mature and able to deal with the challenges of schooling.  This workshop deals with 

how to go about it. 

 

Developing listening skills 

 

One of the most common complaints from educators is that children do not listen and that they 

have to constantly repeat themselves.  If parents have trained their children to be emotionally 

intelligent, they will have good listening skills, be tuned in to the environment around them and 

have the skills to react appropriately to that environment.  Developing listening skills in your child 

is something that starts from before the child is even born.  When the child is in the womb, he is 

programmed to listen to his mother’s voice.  This means that talking to your child during pregnancy 

is a good place to start.  You might ask, what sort of things should you talk to your unborn baby 

about?  Well, this is largely driven by the mother’s personality, but a good place to start would be 

to tell your child how loved it is and how much you are looking forward to seeing its face.  Playing 

soothing music is another way of honing listening skills.  There is some evidence that the music of 

the 18
th
 century composer Mozart and similar, calm classical music, can improve the development 

of intelligence.  It does not really matter what music you play as long as it does not have a heavy, 

agitated beat and is not too loud.  Simply singing to your child is a good way to go. 

 

Once the child is born, talking to him as you see to his daily needs gives him a sense of comfort, 

develops his language and listening skills.  It is never too early to start reading to your child or 

telling him stories.  The more this type of stimulation takes place, the better your child will listen.  

As the child gets older and is aware of social graces, remind him of the importance of waiting his 

turn to speak and of listening to people around him.  These are important skills to carry into the 

school environment. 

 

Playing games with children will also help to develop their listening skills.  For example, ask them 

to close their eyes and listen to the sounds around them.  Do the activity with them and then share 

what you each heard.  You can do the same game, but put together a box of sounds to share.  Put 

into the box a bell, tin, homemade shaker, keys, etc., and then, while your child has her eyes closed, 

let her guess what she is hearing.  You can add to the box and encourage your child to reverse roles 

and test you too. 

 

Teaching your child songs and rhymes improves not only their language, but their listening skills as 

well.  This can be extended to teaching something in another language.  If your child struggles to 

listen, make sure to first make eye contact before you give an instruction and if need be, ask her to 

repeat back to you, what the instruction was.  This can also be done in the form of a game, such as 

giving three instructions to follow and then giving the child a chance to perform them.  For 
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example, ask the child to jump up and down three times, touch her toes and turn around.  If your 

child really struggles with this activity, give two instructions first and build up to more as she 

masters the idea.  As much as possible, avoid giving an instruction as you leave a space or room, as 

this sets your child up to fail.  She may not hear the instruction properly and will then tend to 

develop a habit of ignoring an instruction. 

 

Remember that if your child consistently appears to not hear an instruction, that it would be a good 

idea to have his ears checked at the clinic or by a doctor.  This is particularly relevant if he is prone 

to ear infections or colds.  It is always best to eliminate a physical condition as the reason for 

something before jumping into something more complex. 

 

Through all of the above, your child will be aware of how important it is to listen and be prepared 

to listen in the formal setting of a classroom.  This will mean that he is more likely to absorb new 

learning and be less likely to get into trouble as school. 

 

 
 

Developing problem solving skills 
 

It is very tempting to try to solve problems for children and to not give them the opportunity to try 

for themselves.  This is not to say that there are not occasions when it is necessary for parents to do 

this, but the bottom line is that children will only develop a particular skill if they are given the 

chance to try it out and practise it.  A parent’s ultimate job is to nurture a child into a confident and 

independent adult who can make a meaningful contribution to the world.  Problem solving allows 

children to develop mastery over their world. Problem solving is a fundamentally creative activity 

that allows the child to experience a sense of ‘process’ which will result in an inner self-

management system.  Through measuring emotional responses to given situations, the child knows 

how to respond.  As the parent, it is your job to encourage your child to brain storm a variety of 

ideas in order to develop resilience and flexibility. 

 

If children are able to problem solve and have confidence in their ability to do so, they will be 

confident and effective learners.  Obtaining knowledge means a combination of life experiences 

and book learning.  Both present problems that have to be identified and resolved.  As a parent, it is 

your job to help your child to gain confidence in his ability to problem solve.  This starts by 

recognising that your child has abilities and is entitled to an opinion.  This does not mean that you 

view your child as being as knowledgeable as you are, but it does mean that the child has a creative 

and enquiring mind that can bring a fresh perspective to a problem.  For example, if a child is told 

that there will be no electricity because of load shedding and therefore making food is problematic, 

let him come up with a solution.  If he is slow to think of solutions, present him with a few options, 

such as, making a braai or making food that does not require cooking.  Then ask him what steps are 

needed once a decision has been made.  For example, if the choice is to have a braai, then maybe 

this involves making sure that there is something available to braai and that there is fuel for the fire. 

Activity: 
Work with the group to play listening games, demonstrating the ones described above. 
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By involving your child in the practical steps attached to the solution, he begins to see that more 

problems have to be resolved before a positive outcome is reached and that sometimes we have to 

adjust our solution.  If your child suggests a completely ridiculous solution, do not belittle his 

suggestion.  Acknowledge what he has suggested, but through questioning take him through the 

steps so he can see that his suggestion is perhaps not the best one.  Be sure to thank him for 

thinking of something in the first place.  In this way he will still feel confident to offer a solution 

the next time a problem presents itself, but he may think through the solution before offering it. 

 

 
 

 
 

Ideas for problem solving games with your child 

 

Much has been made of the fact that children learn through play.  With that in mind, it is a good 

idea to promote problem-solving skills by playing simple games with your child.  These can range 

from simple card games or board games, to games that do not require bought resources. 

 

Here are some suggestions: 

 Memory match:  Put some objects on a tray or in a box lid.  Ask your child to memorise 

what is on the tray.  Cover the tray and then ask her to recall as many objects as possible.  

Keep score and see what is the best score out of three rounds.  (See resources at the end of 

this manual.) 

Activity: 
Drawing from discussion with the group, choose one or two examples of a problem that 
parents might have with their child and demonstrate how the model can help them to 
resolve the problem. 
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 I spy:  When going on a walk or outing play I-spy-with-my-little-eye something beginning 

with….(insert an initial letter), and the child must guess what you are seeing.  This game 

can be adapted to include things that are heard instead of seen. 

 Make a homemade puzzle using an old calendar picture stuck on cardboard.  Ask the child 

to cut it into pieces after she has made shapes on the back of the calendar. 

 Follow a recipe together and make a dish that everyone can enjoy.  The steps for the recipe 

will require problem solving to have the desired outcome. (See resources at the end of this 

manual.) 

 

Homework routine 

 

To succeed at school, your children will need to get into the habit of doing their homework 

regularly.  For some working parents, this is something that is done at an aftercare facility and such 

parents assume that they do not need to be involved.  This is not the case.  At very least they need 

to check what homework was required and that it has been done properly.  If you are in charge of 

homework, it is important to go through the following steps: 

1. Read the homework message book to see if there are specific instructions, if a signature is 

required or there are any notices from the school.  Be sure to sign where necessary. 

2. Divide the homework up from easiest to most difficult.  The reason for this is that your 

child will gain courage from being able to do the easy stuff first and this will set him up for 

the more challenging task. 

3. Break up the challenging task into simple steps. 

4. Allow for 5 minute breaks to help recharge your child’s concentration. 

5. Praise your child for his efforts. 

6. Notice if your child is really struggling with something and make a point of seeing the 

teacher about this to get ideas on how to support your child. 

7. Do not do homework on an empty stomach.  Make sure your child has had something to eat 

and drink before she starts her homework. 

8. Try to do homework at a set time so your child gets used to this routine. 

9. Try not to do homework late at night when everyone is tired. 

10. Make sure your child has packed all the necessary books at the end of the homework 

session.  This way you will avoid disappointment or a desperate scramble early in the 

morning. 

 

There are many different viewpoints about whether or not children should have homework in 

addition to a full day at school.  Schools vary as to how much homework they give and how often.  

It is your job as a parent to make sure you know what the policy is at the school your child is 

attending.  If your child is always coming home and saying he does not have homework, you 

should investigate as it may be that there is homework but your child is not doing it, or it is very 

easy homework and he is doing it quickly, or the teacher is genuinely not giving homework.  You 

need to be concerned if your child never gets homework as it is an opportunity to practise what is 

being learnt at school.  If your child is genuinely not getting homework, you should ask the teacher 

for some ideas on how to reinforce what is being learnt and do some activities with your child.  
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These can include visits to the library to get books out on themes that are being taught at school. 

 

Overall, try to make homework time both a constructive time and one of sharing something with 

your child.  Remember you are modelling behaviour, so do not get frustrated if your child is 

struggling to read or do a maths problem.  Rather show her how to persevere until she finds a 

solution. 

 

 
 

Empathy for others 

 

Teaching children to be empathetic means helping them to appreciate that other people have 

feelings and we need to acknowledge their feelings.  This will, however, only take place if you as a 

parent appreciate that your child has feelings.  No child should have to supress her feelings, but this 

does not mean that how she expresses her feelings is always acceptable.  We are not suggesting 

that, if your child is having a full blown tantrum and screaming at you, that this is acceptable.  It 

clearly is not, but the fact that your child is extremely angry is important to note.  The language that 

parents use to express how they feel about the child’s negative behaviour is so important for 

promoting empathy.  Phrases such as ‘I can see that you are angry and that is okay’; ‘I understand 

that you are angry’; ‘I don’t like your behaviour right now but I understand that you are frustrated 

and angry’.  In this way you are validating what the child is feeling, but not condoning the tantrum. 

 

Empath happens when children are given the tools to be aware of both their own and other people’s 

feelings.  This can be achieved by asking your child how she thinks someone else may feel in a 

particular situation.  Stories can help in this regard.  When reading to your child, you can present 

multiple scenarios and ask your child how a particular character feels.  When discussing the school 

day with your child, ask her how her friends felt about a particular event and how she felt. 

 

Making use of a feelings diary will help you and your child to monitor your daily feelings.  Use the 

technique of drawing a smiley face or sad face, etc., to show how you are feeling.  This can be done 

using a finger scale of 1-4 when you say goodbye or hello.  Showing one finger can mean that your 

child is not feeling happy, two means okay, 3 means all is fine, and 4 suggests very happy. 

 

By raising your child’s awareness about her own feelings and those of the people around her, she 

will make better choices about how she responds in social situations.  She will be empowered to be 

more caring, less likely to bully another child and will gain friends through positive social 

interactions.  This will make for a happier school day and consequently set your child up to learn.  

Children do not learn when they feel stressed, alienated and have no friends. 

 

Activity: 
Discuss with parents how they do homework with their children and how they support them.  
Help them to resolve issues that may come up. 
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Activity: 
Demonstrate to the group how to use fingers to express how we feel.  Go around the group 
asking each parent to show on their fingers how they are feeling.  Encourage them to state 
why they feel a particular way.  Show them how quickly this activity can be done. 
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Outcomes of this workshop: 

 At the end of this workshop, parents should know how to promote listening skills in their 

child. 

 Parents should be able to promote problem-solving skills in their child. 

 The parent should appreciate the steps for setting a homework routine. 

 Parents should be able to promote the development of empathy in their child through 

noticing emotions in themselves and others. 
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Workshop 4: 
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Why discipline your child? 

 

Discipline comes from the word ‘disciple’ which means to lead and teach (Progar, 2010).  We have 

all experienced someone else’s child and thought him undisciplined and obnoxious.  No parent 

wants her child to be unpopular because he is considered to be an ill-mannered ‘brat’.  Furthermore, 

if a child is not disciplined, there is every likelihood he will struggle to make his way through life.  

Discipline is directly related to self-regulation and is the ability of an individual to regulate his 

behaviour to get the best possible results in any given situation.  Developing discipline starts at an 

early age and must be both consistent and positive. 

 

Positive discipline 

 

Discipline should never be used as punishment, but rather as a way to guide the child toward 

appropriate behaviour.  How we discipline our children is often determined by how we were raised 

and we frequently find ourselves doing the very things that we resented when we were children.  

This can be particularly damaging when it involves screaming, shouting and physical abuse.  It 

should not include blaming children for their lack of discipline.  Just because you were raised this 

way does not make it right.  When we lose control and scream at our children, or worse, beat them, 

we are modelling that this is how we handle a difficult and frustrating situation.  In the process we 

will do a number of things: 

 Reinforce inappropriate behaviour which will result in your children doing the same thing 

when they are frustrated. 

 Damage the child’s sense of self-worth. 

 Raise a bully. 

 Raise our own blood pressure and potentially harming our own health. 

 Damage our own sense of self-worth because we know we have lost control. 

 Force a child to do something out of fear and not because he can see the purpose in the 

action. 

 Alienate our children so they will not want to be around us. 

 Increase the potential of raising a criminal who considers violence an appropriate solution 

and who will run to others (not necessarily good choices, such as gangs) for validation 

because he is not getting it at home. 

 

These are not positive outcomes!  We are not suggesting that discipline is not important – it is 

essential if we are to succeed in life.  The impact of discipline on a child’s development depends 

not only on what the parents do, but essentially how they do it (Progar, 2010). 

 

So what do we mean by positive discipline?  It is about shifting the angle at which you view your 

child.  Instead of constantly focussing on what is wrong, the mistakes the child is making, you look 

at what he is getting right.  It is about how you communicate when something is wrong and it is 

about validating what is right.  In this way you empower your child to resolve his difficulties and to 

be tuned into the emotions of others.  If this is the case, he is going to put the needs of others before 

his own and in so doing, be a caring person who wants to get it right. 
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Children are naturally curious and adventurous which means they are going to ask lots of questions 

which need to be answered.  Studies have shown that the average 2-3 year old asks approximately 

300 questions per hour.  This can be very irritating for a parent who is trying to get chores done or 

who is not engaged with the child’s activities.  Children will keep asking questions until they have 

an adequate answer, so by ignoring a child you are just postponing the inevitable.  Rather address 

as many of the questions as you can and satisfy the child’s curiosity by involving her in what you 

are doing or telling her about what you are doing.  A little distraction here and there works really 

well.  Do not get cross or irritated with the child as you will simply suppress her curiosity and she 

will stop asking questions, resulting in her losing her desire to learn! 

 

When children start exploring and potentially get into trouble, remember to separate the child from 

her action.  It is not the child you dislike, but her behaviour at that time.  Explain carefully to the 

child why what she is doing is not acceptable and ask her what she could have done instead.  If the 

child cannot come up with an answer, then give her a couple of suggestions and discuss them.  If 

the child understands why her action is wrong, she is less likely to repeat it, but if she thinks you 

are simply saying ‘no’ because you are the all-powerful parent, she will respond in one of two 

ways: she will either stick to your rule because she is afraid of you, or she will reject your rule 

because she does not understand why she must follow it.  By taking the time to explain the rule or 

why a behaviour is inappropriate, the parent is taking a positive approach from which the child will 

learn and preserve her self-worth. 

 

Positive discipline includes validating when your child gets it right.  This means noticing the little 

things and making a big deal about them so that the children can hear when they have succeeded.  

Verbal praise works extremely well and so does the use of a reward chart with specific goals 

attached.  In this way you set children up to want to win and succeed.  With this mind set, they are 

less likely to get it wrong and will continue to want to please you. 

 

If your child has done something seriously wrong, he needs to know that whatever it is, he can 

come to you and not be rejected or punished in an inappropriate way.  This type of relationship will 

only develop if there is trust between parent and child.  Trust and respect are established over time 

through positive discipline.  Boundaries need to be clear and consistent.  It is only fair to the child 

to know what the rules are before they get into trouble. This means explaining the rules to your 

child and, in some instances, even deciding on the rules together.  Discuss with your children what 

they consider acceptable punishment when they are naughty. 

 

Ideas for positive discipline: 

 Removal of a cellphone/TV time/favourite toy 

 Sent to the naughty corner/spot 

 Not allowed to visit a friend or have a friend over for a visit 

 No treats in a lunchbox or on the weekend 

 An X on the reward chart to show when something is not good 

 No story at bedtime. 
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It is a good idea to put up the house rules on a poster in the kitchen or living room where everyone 

can see them.  Decide what those rules will be through discussion as a family. 

 

 
 

Presenting a united front 

 

Disciplining children is one of the most difficult things to do as a parent and can result in some 

parents either avoiding it all together because they feel sorry for the child, or swinging in the 

opposite direction and being too harsh.  It is very common for couples to have different parenting 

styles with one being considerably more indulgent than the other.  Unfortunately, children quickly 

learn which parent to run to when they want something and which to avoid when they have been 

naughty.  This can cause major strife in the home and can actively undermine a marriage. For this 

reason, it is essential that parents ‘present a united front’.  This means agreeing as a couple what the 

important issues are and sticking to them, rather than one parent allowing something to slide and 

the other not.  It does mean that parents have to compromise their views and come to an 

understanding that both are comfortable with.  The child, however, does not need to know how the 

parents arrived at a decision, but rather that the decision is in place and supported by both parents. 

 

If it is a particularly contentious issue, then it is preferable for the parents to indicate to the child 

that they need to discuss it in private to arrive at a decision, than to openly argue about it in front of 

the child.  Otherwise, the child will quickly know which parent sympathises with her cause and will 

manipulate the situation.  It is acceptable for the child to know that her parents have different 

viewpoints, but she must know that they will make the decision together.  For example, one parent 

might feel that the child can simply walk home from school while the other may fear for the child’s 

safety and want to fetch the child.  This can be the result of the parent’s different backgrounds or 

attitudes.  Often parents are prepared to give boys freedoms that they would not give their 

daughters.  It is important that parents discuss this in private and decide on what will work for 

everyone concerned.  A potential compromise might involve the child walking home with a group 

of friends, with the understanding that, if the group are not available on a particular day, the child 

will phone the parents and organise a lift home.  In this way, the child has clear boundaries which 

will make her feel more secure because she will know what is expected of her.  It will also help her 

to self-regulate and become independent.  It will build respect and trust between the child and the 

parents. 

 

Resolving power struggles 

 

Children go through developmental stages that require them to test their power and the boundaries 

that parents have set in order to determine their own independence.  This is not unusual and can be 

Activity: 
Discuss in groups what should go on a house rules poster and let each group create one poster 
that they can present to the rest of the workshop group.  Instruct parents to try this at home 
and give feedback at the next session. 
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aggravated by the personality of the child.  For example, a stronger willed child will display 

tantrums when he does not get his own way and may argue with parents from an early age.  This 

does not mean that he is a ‘bad’ child, but rather that he has a strong personality that needs some 

conscious guidance to realise his potential.  We are all familiar with teenagers suddenly becoming 

argumentative and refusing to stick to rules.  This can be a difficult stage of parenting, but it does 

not have to become a power struggle.  If there is a relationship of respect and trust between child 

and parent, even when the child feels the urge to test boundaries, he will be prepared to listen to 

parents when a problem arises. It is often at this stage that the child is particularly influenced by his 

peers, therefore it is important that parents be aware of who their child’s friends are and what they 

are doing.  This can be achieved by inviting the friends to your own home rather than letting your 

child go visiting.  This way, you can begin to safely keep an eye on what is happening.  This is not 

to say that your child must never go visiting, but you will quickly see what type of friends your 

child is playing with and if they are the sort of person you would like them to visit. 

 

It is tempting for parents to make rules tighter or stricter as they feel this will keep their children 

from straying, but all that happens is that the children rebel even more.  The same applies to young 

children who are testing boundaries.  A positive place to start is to give children choices.  It may be 

a simple issue of deciding when to finish a game or when to have a bath. Parents may want to hurry 

the child along into their bath because they cannot wait to be done with the evening chores and 

claim some ‘me’ time.  A compromise is possible by agreeing with the child that she may have 15 

more minutes of play, but then she has to get into the bath.  15 minutes is a very short time for an 

adult, but feels very long for a young child.  In this way she will feel validated in that her feelings 

and opinions count and she will be more prepared to accept it when her parents tell her she must 

now have a bath. Remember to praise your child for making a good decision and for co-operating.  

This way the child will notice how she arrived at a compromise and that it had a positive outcome.  

It will be more likely that she will be prepared to co-operate when the next situation arises. 

 

Accepting your child’s uniqueness 

 

Every child has a unique set of ingredients that makes him who he is.  While we may see some 

common traits that are specific to a developmental stage or family influence, the special mix that is 

your child is truly unique. All children want to fit in and feel comfortable both at home and at 

school, but this can be easier for some children than for others.  This does not mean that the ones 

that struggle should be labelled or ostracised by their peers, teachers or parents.  It is vital that your 

child has a soft place to fall.  This means that when a child is at home, she needs to feel that she is 

completely accepted and loved, regardless of who she is or what she does.  The school environment 

and society at large is a very unforgiving environment and children who are different in some way 

frequently get labelled or bullied.  If they feel love and acceptance at home, this can go a long way 

toward giving them the courage to cope with the more alienating environment of school or society 

at large. 

 

Take the time to listen to your child daily so that you can determine if he is struggling socially or at 

school. Ask your child the questions ‘What was the best thing that happened today and what was 
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the worst’.  Listen carefully to his responses and take an interest in what he has to say. 

 

Look at your child’s unique talents and take steps to encourage him to develop them. This can be 

done without incurring great costs.  For example if he enjoys writing, then encourage him to make 

story books and to read them to the family.  This can be done using scrap paper and magazines.  If 

he likes to sing and dance, then encourage him to participate in school shows, put on shows for the 

family and friends and to sing along to the radio.  Make a pretend microphone out of toilet rolls and 

foil and play “idols”. 

 

 
 

  

Activity: 
Thinking of your own child, draw up a list of his/her unique talents and qualities, and next to 
that list put ways in which you could encourage the development of those talents without it 
costing a lot of money.  Discuss this as a group and share your ideas. 
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Notes: 
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Outcomes of this workshop: 

 At the end of this workshop, parents should be able to understand the importance of 

disciplining their child. 

 Parents should be able to use positive discipline techniques. 

 The parent should appreciate the steps necessary for setting boundaries and being 

consistent. 

 Parents appreciate the uniqueness of their child and how to celebrate it. 
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Developing positive social skills 
 

 

 

 

 

 

 

 
 
  

Workshop 5: 
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Feeling comfortable with children’s social issues 

 

 
 

Introduction 
 

All children are inherently social and seek approval from their peers and loved ones.  As a parent, 

you should be your children’s biggest champion and never speak of them in negative terms to 

teachers/other parents/your peers/doctors, etc., and especially not in front of the child, as this can 

have a detrimental effect on a child’s sense of self-worth.  

 

Your child’s relationship with others, especially his peers, are key to his happiness.  Some would 

argue that the child’s relationship with his peers is the most important relationship outside of his 

family.  This is because, unlike his relationship with adults, his relationship with his peers is on an 

equal playing field.  For this reason, peers offer a very different type of learning experience for the 

child.  Adults performs a role of actively teaching and guiding the child, while peers interact with 

the child in a way whereby he unconsciously learns or practises new skills.  Peers can hold a very 

powerful position over a child, especially if the peers are more dominant.  Through playing with his 

peers, the child develops, among other things, his language, how to negotiate, how to compromise 

and to trust.  He can have his talents celebrated and build his self-worth.  For all of these reasons, it 

is essential that the child have positive social skills and be accepted by his peers. 

 

Many children, however, do not develop these skills easily and can be bullied or made to feel 

alienated.  It is here that parents can play a big role in assisting their child to find the right social 

skills and to ultimately be accepted by his peers. 

 

Because infants are so dependent on their fellow humans for survival, they respond progressively 

from the point of birth.  From as early as 6 weeks, the infant shows a preference for social 

interaction and within the first 3 months she is smiling and cooing as a means of garnering 

attention.  Babies will show excitement as early as 3 months, but by 6 months they are more 

cautious and can become afraid of strangers.  From 6-12 months, the social aspect of the infant’s 

behaviour becomes more regular, with her imitating behaviour and being aware of another child in 

her space.  By 18 months, interaction between an infant and a peer is more along the lines of 

traditional play with a level of mutual co-operation.  By 24 months, the toddler is able to play 

independently of the parents’ intervention and is prepared to share without assistance.  Below is a 

table illustrating the development of children’s peer play. 
Adapted from Social and emotional development (2008)  

Activity: 
Begin this session by dividing your parents into groups of 3 or 4 (depending on numbers) and 
giving them each a pack of scrap materials which they must use to build a bridge strong 
enough to roll a tennis ball across.  Give each parent a role which they must secretly use to 
play a part.  Discuss with the parents how they responded in their groups to the feedback they 
received from their team members. (See instructions at the end of this chapter.) 



 

Centre for Social Development project, funded by AACF 

 

38 Emotional Intelligence for Parents 

Typical age when 

behaviour first appears 

Types of play Example 

6-12 months Parallel play – two children perform 

similar activities without 

acknowledging one another. 

 

Parallel aware play – parallel play 

with eye contact. 

Two infants sit next to each other 

playing with blocks.  They do not 

notice each other’s activities. 

 

Infants appear to notice each 

other/watch one another, as they 

play. 

12-18 months Simple social play – similar activities 

while interacting. 

Two children play with stuffed 

animals.  They smile at one another 

and exchange animals. 

18-24 months Complementary and reciprocal play 

– children demonstrate action-

based role reversals in social 

games. 

Two children play run-and-chase or 

peekaboo. 

2-3 years Co-operative social pretend play – 

role-playing without any planning 

or negotiating about the meaning 

of the roles or how the play will 

progress. 

A child makes a ‘bus’ using blocks.  

The children get on the bus and start 

to drive.  Another child gets on the 

bus as a passenger. 

3-4 years Complex social pretend play – 

planned role-playing; children 

assign roles to their peers and give 

a script for the dialogue.  Everyone 

must follow the rules of the game. 

Two children plan a ‘birthday party’.  

One child says that she will be the 

mom and the second child will be the 

son.  The second child then suggests 

that they have cake at the party.  

Everyone acts out their roles. 

5-6 years  Complex social play with the use of 

props to define roles and imaginary 

objects.  Frequently involves a 

‘leader’ of the game. 

 

 

Playing by the rules – playing games 

that have preset rules that are 

determined by an external force. 

A group of children pretend to be 

Mommy’s and they nurture a baby, 

take it shopping and cook food.  This 

takes place in a fantasy play corner 

and each child has a clear role to 

play. 

A group of children play hopscotch 

using a grid and some chalk.  Each 

child has to take it in turns and there 

is a clear winner. 

 

Although children will continue to enjoy time with their parents, their desire for contact with their 

peers increases with each year of maturation.  Friends play a key role in helping children to deal 

with and adjust to new situations.  The loss of a friend or lack of a friend can have a profound 

impact on the development of a child.  For this reason, it is essential that parents understand the 

importance of positive social behaviour and how to promote these skills in their child.  If you have 

the sort of child who struggles socially, it is important to recognise this and to support her acquiring 
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positive social skills.  This can be done in the following ways: 

 Speak to the child’s class teacher about the situation. 

 Ask the class teacher to place your child next to a child who is emotionally mature and will, 

therefore, model appropriate behaviour. 

 Take time each day to discuss your child’s day and any problems she may have had. 

 Challenge your child to find solutions to her problems, but not at the expense of her feeling 

abandoned and unable to ask for help. 

 Have friends over to play and monitor how you child plays with the friends. 

 Read stories to your child that will encourage discussion about social behaviour. 

 Praise your child when she ‘gets it right’. 

 

 
 

Manners and why they are important 

 

Many parents underestimate the importance of manners.  Manners are the means by which a child 

is judged by society.  Manners demonstrate respect for others, a consciousness of other people’s 

feelings and help to build positive social relations.  For all of these reasons, it is important to 

require good manners from your child.  A child is not born knowing what good manners look like.  

This is something that they may absorb in their family, but more often than not, it is something that 

has to be consciously taught by the parents.  It starts with teaching your child the basics such as: 

 Greeting people – this can start as soon as a child can speak. 

 Saying goodbye – this can happen as soon as the child can wave. 

 Saying ‘please’ and ‘thank you’ – some parents refer to these as the magic words because 

they yield results. 

 Saying ‘sorry’ – this may take some time to get right as pride can get in the way! 

 Offering to help – encourage your child to help with daily chores. 

 Cleaning up after yourself – encourage your child to put his toys away.  This can happen as 

soon as a child can hold a toy and throw it into a box. 

 Showing appreciation when someone has done something kind – this is more than a ‘thank 

you’ and includes stating why you appreciate something. 

 Waiting your turn – this may require a verbal reminder to a child in a particular situation. 

 Listening to others – explain why we need to listen first, before responding. 

 

All of these things have to be reinforced for the child to understand that they add value to his life.  

They should not, however, be reinforced through anger and punishment, but rather with patience 

and modelling the correct behaviour.  For example, when a child has received a birthday present, it 

is important to help your child to write a thank you note or to phone the person concerned to 

Activity: 
Ask parents to work in pairs and share what type of child/children they have and if they cope 
socially.  What have they done to help in this department or what would they like to do to help 
their children?  Feedback some of the discussions to the rest of the group.  Do not, however, 
force anyone to share if they don’t want to! 
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express his appreciation.  In this way, the child will know what to do the next time this situation 

arises.  As the child gets older, it will simply be a matter of asking him if he has remembered to 

write a thank you note or sms. 

 

The younger the child, the more the parent will have to give the child the language needed for 

manners.  For example: ‘You put away all your toys, so now we’re ready to go outside and play’.  

‘You remembered to say hello to Aunty Lettie, and did you see how she smiled at you because you 

made her so happy with your good manners?’.  Notice that in both of these examples the parent is 

not only giving the language of manners, but praising the child for her actions.  This validation will 

encourage the child to continue to try, as all children enjoy feeling good about themselves. 

 

Having friends to visit and visiting friends 

 

For the child who is struggling socially, it is very important that the parents have regular play-dates 

at the house.  By having them at your own home initially, you are able to monitor your child’s 

behaviour and, if need be, guide them.  For example, if your child throws a tantrum because her 

new friend is playing with her favourite toy, you can take your child to one side and explain to her 

about the importance of sharing.  Only once your child has consolidated the basic social skills 

should you allow her to go visiting at a friend’s house.  Remember it is very important to know 

where your child is going and who will be looking after your child while she is visiting.  This is 

something that can vary enormously from home to home and it is important that you are 

comfortable with the arrangement.  It should never be a situation where a foundation-phase learner 

is looking after very young children.  There needs to be an adult around in the event of an accident 

or emergency. 

 

Children really enjoy having a friend over to play as it is an opportunity to share the things that 

matter in their lives.  They may however feel a bit shy if they are playing with a friend who comes 

from a wealthier home.  For this reason it is generally a good idea to explain to your child that 

friends can come from different backgrounds, but we are all essentially the same.  It is also 

important for your child to have friends in the neighbourhood so that they can visit regularly and 

with ease.  Make a point of getting to know your child’s friend’s family so that you know what the 

influences on your child will look like.  Remember your child is highly impressionable and you 

perhaps do not want her to associate with families that have radically different values to your own. 

 

Discuss with your child what she should do when visiting a friend.  This should include the 

following: 

 Remember to greet your host. 

 Remember to say ‘thank you’ if they give you a snack/drink. 

 Remember to offer to wash up your dishes. 

 Always help to pack up the toys you have played with. 

 Remember to respect the rules of the house. 

 Remember to tell your host/adult in charge if you are going anywhere other than the 

friend’s house.  
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Helping children resolve social conflict 

 

All young children will experience conflict at school or at home and it is essential that they have 

the tools to resolve their difficulties without causing damage to their self-worth or that of those 

around them.  Human dynamics are such that, in the school environment, a child who is a little 

different or quieter than the rest can be bullied or ignored.  This will make a child feel alienated and 

unhappy at school.  It is the role of the parent to find out what is happening at school and to 

ascertain if your child has friends.  If you suspect that he is struggling to settle down and make 

friends, then ask the teacher to suggest a suitable friend that you can invite around to play with your 

child.  Obviously discuss this with your child and make sure that he is comfortable with the choice. 

 

If your child is prone to temper tantrums, it is easy to get cross with him and, instead of giving him 

the tools to manage his temper, the parent reinforces the out-of-control behaviour.  Remind your 

child that, while it is okay to feel what he feels, it is not okay to impose his feelings on others.  If he 

is seriously angry, it is better to excuse himself until he has calmed down enough to talk about a 

situation in an appropriate manner. 

 

It is very common for bullying to take place at school and parents can play a key role in helping 

their child to cope.  Firstly, children should feel that they can talk to their parents about anything.  It 

is not something to feel embarrassed about and it is essential that they do tell an adult, otherwise 

the bullying will simply continue.  Bullies are only empowered when they think they can get away 

with their behaviour.  Secondly, encourage your child to stand up to the bullying by stating what he 

feels in a calm fashion.  Make sure the teacher is aware of the bullying and ask the teacher to 

address it in the classroom so that everyone is made aware of how inappropriate it is.  Take the time 

to read a stories to your child that specifically deal with the topic, and give examples of how other 

characters handled the situation.  Check-in with your child to make sure that he is coping.  The best 

security against being bullied is when your child has developed a friendship circle, as his friends 

will help to protect him.  For this reason, the sooner your child is settled in and happy at school the 

better all round. 

 

The importance of modelling behaviour 

 

As parents, we are our children’s most important role models.  This carries with it a big 

responsibility as we have to be aware that our children are looking to us to set an example and it 

does not leave much wriggle room for error.  Needless to say, none of us is perfect, which means 

we are going to make mistakes, but it is how we handle the mistakes, and whether we repeat the 

mistakes, that makes the difference. 

 

For example, if we are tired at the end of a long day and we do not have the patience to deal with a 

particular issue, we may lose our temper and shout at our children.  This models for the child that it 

is acceptable to lose your temper and take it out on someone else.  Clearly this is not something we 

really want our children to do.  Should this sort of lapse have taken place, it is essential that you 

apologize to your child and explain why you lost your temper and that you will try to do better next 
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time.  Of course, it is then vital that you do get it right and do not just get into a cycle of bad 

behaviour/outbursts followed by an apology.  If this were the case, you would actually be 

condoning inappropriate behaviour. 

 

Our children need to know that parents have feelings too, as this way they are less likely to ‘act out’ 

or take their parents for granted.  There is no harm in telling your child if you are having a bad day 

or feeling distressed about something.  However, be wary of over-sharing.  You do not want to treat 

your child like a therapist and put her in a position where she is constantly worrying about her 

parents.  Remember it is important to not only talk about the negative emotions, but to also share 

the positive ones! 

 

By modelling good behaviour to your children, you are contributing to their feeling a sense of pride 

in their parents and building respect.  If you want your child to respect you, you have to earn it.  It 

is not something that is automatically a right because you gave birth to your child and are an adult.  

Respect is earned by treating your child with respect and demonstrating how you cope with 

difficult situations.  It may mean that you have to talk to your child about correct behaviour and is, 

therefore, not confined to what you demonstrate, but also what you say.  Remember your child is 

biologically programmed to watch your facial expressions and body language to ‘read’ what you 

really mean.  This means that we have to be careful in how we communicate and realise that this is 

part of how we model appropriate behaviour. 

 

 
 

End this workshop by taking any questions on the series of workshops given.  Plan to follow up 

with parents should they express a need for support. 

  

Activity: 
Use this case study to discuss what the parents are doing wrong and how they might handle 
this situation better. 
 
A parent comes home drunk because he has just lost his job and doesn’t care that his child has 
had no supper.  The parent shouts at the child because she has not yet gone to bed, smacks 
her and then sends her to bed.  The child goes to school the next day and is overtired and hurt.  
She doesn’t tell the teacher what has happened and smacks the first child who tries to take a 
toy from her.  The teacher writes a message in the child’s message book to say that the child 
smacked another child and she is not pleased.  The teacher wants to see the parents.  The 
parents don’t sign the message book and the teacher becomes frustrated with the child who 
then shouts at the teacher and gets sent to the principal’s office for bad behaviour.  The 
principal then contacts the parents for a meeting.  When the parents get home, they give the 
child a hiding for being naughty at school and embarrassing the parents. 
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Break the group into smaller groups of 4/5 people each.  Give each group a bag of materials and 

tell them that they are to construct a bridge strong enough to roll a ball across without collapsing.  

They will be given one chance to construct the bridge.  Before they begin, assign each person in 

the group a role to play during the activity, asking them not to reveal their roles until both 

structures are completed.  Each role, defined on the cards below, should be written on an index 

card you can give to the parents.  Tell the parents that they are not allowed to tell the other parents 

what role they are playing in the game.  They must just play the game.  At the end of the exercise, 

discuss as a group how they responded to the other person and if anyone labelled the people in 

their group as, for example, bossy, rude, stupid, whiny, etc.  Help parents to make the link 

between how we label people when we socialise and that this can be how our children are 

perceived, which is why we need to give them the skills to cope even when they are struggling and 

don’t have good social skills.  Discuss which of the people they found easiest to like and which 

was the hardest to get on with. 
 

  

Role-play game 

 

Confused 
 

 

Leader/problem solver 
 

 

Kind 
 

 

Critical 
 

 

Bossy 
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Outcomes of this workshop: 

 At the end of this workshop the parent should be able to understand the 

importance of modelling correct behaviour. 

 Parents should be able to help their child to resolve conflict. 

 The parents should appreciate the importance of instilling manners in their 

child. 

 Parents should know what to expect from their children in relation to their 

developmental stage. 
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1. Keep rules to a minimum. 
 

2. Introduce only a few rules at a time and let your child master those before 
you add more. 

 
3. Whenever possible, involve children in making the rules. 

 
4. Write up the rules and put them somewhere prominent. 

 
5. State rules clearly and positively, giving simple explanations for them. 

 
6. Make sure your child understands the rules and allow them to ask questions 

until they do understand them. 
 

7. Demonstrate through your own actions the behaviours you want from your 
children. 

 
8. Enforce limits consistently. 

 
9. Rather than punish misbehaviour, allow children to experience the natural 

consequences of their actions, for example, if they leave their lunch at home 
they will go hungry. 

 
10. Remember to praise your child when they get a house rule right to 

encourage good behaviour. 
 

  

Guidelines for Drawing Up and Implementing 
House Rules 
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 Set aside time to discuss childcare issues when your children are not 
around.  For example, in the evening when they are asleep or when they 
have gone to visit a friend. 

 

 When sharing information about a child, give an honest and specific 
description of actual words and actions.  For example: “When Sipho started 
crying at 4 am she said she was thirsty.” 

 

 Avoid making statements that will arouse feelings of resentment, hurt, or 
defensiveness in your partner.  For example : “You always want things your 
way!” 

 

 Listen carefully to the concerns and perspective of the other parent, 
restating what you heard to make sure that your interpretation is accurate.  
For example: “You are saying that you are really worried about who Sipho is 
playing with because they might be too old for our child.” 

 

 When you are having difficulty reaching an agreement, set aside the issue 
for the moment. For example:  “If you can’t agree on who Sipho should play 
with, then lets come back to this issue after we have both had time to think 
about it and find a solution we can both agree with.” 

 

 
 

Adapted from The essential parent workshop resource, M.Graves 2000  

Tips for communicating effectively with your partner 
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A delish and easy to make choc cake that appeals to everyone who loves moist and yummy cakes! 
 

Ingredients: 
3 cups flour 
5 tablespoons cocoa powder 
1 teaspoon bicarb 
½ teaspoon salt 
2 cups sugar 
12 tablespoons oil 
2 tablespoons vinegar 
3 teaspoons vanilla essence 
2 cups water 
 

Preparation: 
1. Sift flour, cocoa powder, bicarb and salt into an ungreased oven-roasting pan. 

2. Add the sugar. 

3. Make 3 holes in the dry ingredients. 

4. Add the oil, vinegar & vanilla essence. 

5. Pour the 2 cups of water over and then mix with a fork until it is all smooth. 

6. Bake for 20-25 minutes at 180ºC. 

7. When cool, cut into squares. 

8. Ice with icing sugar mixed with a teaspoon of lemon juice. 

 

This recipe is exciting for children to make because it is a bit like doing a science experiment and 
everything is placed directly into an oven dish without having to use an electric mixer.  This means 
it is easy on the washing up and fun to make.  A wonderful way to spend quality time with your 
child! 

  

WICKY WACKY CHOCOLATE CAKE 
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Use this page to play the memorise objects game.  Allow your child to look at the 

page for 3 minutes and try to memorise the pictures on the page.  Then turn the 

page over and see how many objects he/she can remember.  Let your child test you 

too and see who gets the highest score. 

Memorise Objects Game 


